Tividale Community Primary School
Aiming for excellence. Achieving together.

Behaviour Policy

Legislation and Guidance
This policy is based on advice and statutory guidance from the Department of Education:
e Behaviourin Schools (February 2024)
e Restrictive interventions, including use of reasonable force, in schools (April 2026)
e Suspension and permanent exclusion from maintained schools, academies and pupil
referral units in England, including pupil movement (August 2024)
Searching, screening and confiscation (July 2022)
Keeping Children Safe in Education (September 2025)
The Equality Act 2010 Special Educational Needs and Disability Code of Practice (2015,
updated 2020)
Working Together to Safeguard Children (March 2026)
Mobile Phones in Schools (February 2026)

Policy Aims
This policy aims to:
e Detail awhole school approach to supporting pupils to express their feelings, thoughts
and emotions so that they can safely regulate their behaviour.
e Provide a supportive framework for staff working with pupils

Behaviour principle statement

Itis a primary aim of Tividale Community Primary School that every member of the school
community feels valued and respected and that each person is treated fairly and well,
regardless of gender, disability, religious or cultural beliefs or racial background. We are a
caring community, whose values are built on mutual trust and respect for all. The school’s
behaviour policy is therefore designed to support the way in which allmembers of the school
can work together in a supportive way. It aims to promote an environment in which everyone
feels happy, safe and secure.

We aim to promote good relationships, so that people can work together with the common
purpose of helping everyone to learn and achieve the best they can. This policy supports the
school community in aiming to allow everyone to work together in an effective and considerate
way.

The school expects every member of the school community to behave in a considerate and
respectful way towards others. We treat all children fairly and apply this behaviour policy in a
consistent way.

This policy aims to help children grow in a safe and secure environment, and to become
positive, responsible and increasingly independent members of the school community.

The school recognises and promotes good behaviour, as it believes that this will develop an
ethos of kindness and cooperation. This policy is designed to encourage good behaviour, rather
than merely deter anti-social behaviour.




Tividale Values
At Tividale Community Primary School, we develop and promote British Values throughout our
school and within our curriculum.

The Rule of Law Democracy Individual Liberty Mutual Respect
Tolerance for those of different faiths and beliefs

A key part of our curriculum is to ensure children become valuable and fully rounded members
of society who treat others with respect and leave school fully prepared for life in modern
Britain.

Also underpinning our behaviour policy are our Tividale
Values. Children focus on these in all aspects of their learning
and behaviour and are rewarded when they show these
values.

Tolerance — we accept others for who they are and treat them with respect. Treat others
how you wish to be treated.

Integrity —we are honest and have strong moral principles.

Versatility — we are able to adapt to different situations.

Independence —we take control of our learning and participate in all lessons.
Determination —we persevere and never give up.

Ambition — we are courageous and take risks, we want to be successful.

Leadership — we have a positive and encouraging attitude which motivates and inspires
others.

Excellence — we take pride in ourselves and have high standards of ourselves.

Behaviour Management is the responsibility of all staff at Tividale Community Primary
School.

Role of the Headteacher

Itis the responsibility of the Headteacher to implement the school behaviour policy
consistently throughout the school, and to report to governors, when requested, on the
effectiveness of the policy. Itis also the responsibility of the Headteacher to ensure the health,
safety and welfare of all children in the school.

The Headteacher supports the staff by implementing the policy, by setting the standards of
behaviour, and by supporting staff in theirimplementation of the policy.




The Headteacher keeps records of all reported serious incidents of misbehaviour including
bullying and racism.

The Headteacher has the responsibility for giving fixed-term exclusions to individual children for
serious acts of misbehaviour. For repeated or very serious acts of anti-social behaviour, the
Headteacher may permanently exclude a child. These actions are taken only after the school
governors have been notified.

Role of the Governors
Governors are the strategic leaders of schools and have a vital role to play in ensuring that every
child gets the best possible education.

Itis the responsibility of the Governing Board to advise and guide the Headteacher in drawing
up the Behaviour Policy by stating the principles which governors expect to be followed.
Governors will follow the guidance issued by the Department for Education and review policies
and procedures in response to any changes in legislation and DfE guidance.

Role of Teachers and support staff

Itis the responsibility of class teachers and support staff to ensure that the school rules are
enforced in their classes, and that children behave in a responsible manner during lessons and
when on the playground.

The class teachers in our school have high expectations of the children with regard to
behaviour, and they strive to ensure that all children work to the best of their ability.

The class teacher must be a role model for the children and treat each child fairly, and enforce
the classroom rules consistently. The teachers treat all children in their classes with respect
and understanding.

The class teacher will follow the whole Good to be Green (Appendix 1) behaviour management
strategy consistently.

The class teacher should ensure that parents are aware of repeated low-level negative
behaviour such as calling out or disrupting the class as soon as possible with a view to dealing
with this quickly and efficiently.

If a child misbehaves repeatedly in class, the class teacher keeps a record of all such incidents
on the behaviour log system. In the first instance, the class teacher deals with incidents
him/herself in the normal manner. However, if misbehaviour continues, the class teacher seeks
help and advice from the Assistant Headteachers, then the Deputy Headteacher and if
necessary the Headteacher.

Role of the Learning Mentor
The Learning Mentor is employed by the school to support children who, for a variety of
reasons, find the school environment challenging.

Class teachers refer children to the Learning Mentor who then speaks to parents with the class
teacher to discuss the needs of the child and how best to support them.

The Learning Mentor will only support children with the agreement of the parents and an action
with timescales is drawn up.

Role of parents and carers
Parents and Carers agree to a Home School Agreement when enrolling their child at the school.
Parents are expected to adhere to the Home School Agreement and support the actions of the




school but are able to address any queries regarding sanctions firstly to the class teacher, then
to the Deputy Headteacher and Headteacher.

The school collaborates actively with parents and carers, so that children receive consistent
messages about how to behave at home and at school.

We expect parents and carers to support their child’s learning, and to cooperate with the
school.

Restorative behaviour

At Tividale we firmly believe in restorative practice when it comes to managing behaviour.
Restorative behaviour practice involves helping the child think through their behaviour, its
consequences and what they can do to make it better.

Restorative behaviour practice is about developing, maintaining and repairing relationships,
building a community based around empathy and self-learning, where children take
responsibility for their behaviour.

Restorative practices centre around a set of key questions that help children think about their
behaviour and understand how they can correct it. Staff will be asking these questions when
discussing behaviour choices with children.

What happened?

What were you thinking and feeling at the time?

What have you thought about it since?

Who has been affected and in what way?

How could things have been done differently?

What do you think needs to happen to make things right?

By implementing restorative behaviour practice we hope to:
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Our whole school rules

We have five main school rules for everybody in our school. The school rules are put up in each
classroom. They should be revisited with the children at the beginning of each term and at other
times when necessary.

TREAT EACH OTHER WITH RESPECT

TREAT PROPERTY WITH RESPECT

TREAT OUR ENVIRONMENT WITH RESPECT
ALWAYS TRY TO DO OUR BEST




PLAY AND WORK SAFELY

These basic rules are extended into a list of positive actions, shown below, that help to explain
and support them. They all give an indication of what is acceptable or unacceptable behaviour.
Acceptable behaviour should be praised whilst pupils also need to expect fair and consistently
applied sanctions for unacceptable behaviour.

TREAT EACH OTHER WITH RESPECT
Do respect the culture of others
Do help each other and always try to work together as friends
Do listen to each other
Do talk quietly
Do value others opinions and efforts
Do be polite
Do tell the truth
Don’t hurt each other
Don’t call people names or swear
Don’t be disobedient

TREAT PROPERTY WITH RESPECT
Do put your name on all property
Do ask before you borrow
Do return things you borrow
Do hand in lost property
Do use things correctly
Don’t spoil or damage things
Don’t steal

TREAT OUR ENVIRONMENT WITH RESPECT
Do be tidy
Do put litter in a bin
Do use toilets properly
Do take care of plants, trees and creatures
Do re-cycle waste whenever possible
Don’t be wasteful
Don’t climb in and around school

ALWAYS TRY DO OUR BEST
Do use your time well
Do ask for help if needed
Do listen carefully
Do learn from your mistakes
Do be punctual
Do have the right equipment for all lessons
Do take pride in yourself and what you do
Don’t give up

PLAY AND WORK SAFELY
Do walk away from trouble and tell an adult
Do be co-operative in all activities
Do walk around school;
Do line up sensibly and quietly
Do use equipment safely
Do wear suitable clothing and shoes




Don’t put yourself or others in danger
Don’t wear unsuitable jewellery
Don’t push, kick or throw

Rewards and Positive Reinforcement

At Tividale, a system of rewards is necessary to positively recognise, encourage and reinforce
good behaviour and a child’s efforts and success in respect of work. The type of reward given
will need to suit the individual child and what he/she is being rewarded for.

To make rewards as effective as possible staff will;
Choose the most appropriate reward for the child.
Give rewards as soon as possible.
Be consistent.
Reward behaviour and work.
Reward effort and progress as well as success.
When appropriate, make rewards public to build self-esteem.

The reward system in school will include:

Praise

House points/ Rewards from achieving stamps in House point passport

Stickers

Showing work to class

Sending to Key Stage/Phase Co-ordinator or Deputy Head or Headteacher

Pupil of the week certificate

Half-termly Attendance Certificates

Certificate of Praise to parents

Additional privileges to parents

Additional privileges (eg. Lucky dip prizes, jobs/monitors, free choice activity)
In addition to the formal reward system, a wide range of informal rewards are also available.
These may be used equally effectively and include smiles, clapping, ‘thumbs up’, nods of the
heads etc., in fact anything which acknowledged the child’s efforts or success.

Sanctions

Sanctions should be used sparingly and with discretion. They should only be applied for serious
or repeated misbehaviours and usually only if positive reinforcement has failed. When
sanctions are necessary, the following general guidelines should be observed;

Avoid sanctions against whole groups for the actions of individuals.

Individuals should not be made scapegoats for the actions of a class or group.

Sanctions which are humiliating or degrading should be avoided, eg. Sarcasm.

Sanctions should be in proportion to the offence.

Sanctions should occur as soon as possible after the misdemeanour.

Appropriate warning should be given if possible. (Normally, when the warning has
been given, the sanction should be applied if the behaviour re-occurs).

Criticise the behaviour, not the child - self-esteem in a pupil is less damaged.

If possible treat each incident as an isolated case — never label children.

Appreciate that some children may need a short “cooling off” period.

Always agree a fair contract — ensure the child understands why sanctions are being
administered.

Make sure you know the details and facts as fully as possible.

Be able to accept an apology.

Always try to handle the situation on a reasoned, discussion basis.




Whatever sanction is employed, pupils should be left in no doubt as to why they are being
sanctioned and how —referring, if appropriate, to the agreed codes of conduct and type of
behaviour expected of pupils.

Acceptable sanctions include:
Verbal reprimand*
Repeating the activity*
“Time out” or “move away” from peers (for limited periods of time)
Loss of privileges (including missing increasing proportions of playtime)
Additional appropriate work
Working/staying close to teacher/supervisor
Send to other classes (only with prior agreement, for short period of time and with
work)
Send to AHT
Class teacher involves parent
Weekly report to parent
Daily diary to parent
Involve Headteacher/Deputy Headteacher/Assistant Headteacher for Inclusion.

A small number of high needs children will be dealt with in a consistent and agreed
manner by Upper SMT. Staff to try to send these children to the same member of SMT.
All Red cards - children to be sent to HT/DHT/AHT who will decide on sanctions in line
with the school behaviour policy

Serious behaviour (verbally/physically abusive) — children should be sent to
HT/DHT/AHT, who will contact parents during the school day to arrange meeting

Allincidents that do occur are dealt with in line with school behaviour policy.

There are, of course, always a few children who struggle with behaviour in any
school. Forthese children, we like to work closely with their parents/carers to help
the children to build up their self-esteem enough to give them the confidence to
make right choices.

Exclusion —only at the discretion of the Head in exceptional circumstances

Each key stage will use a range of these as appropriate to the age and needs of the children.
Whenever it is appropriate, a child should always be asked to apologise.

These sanctions are essentially in hierarchical order. However, depending on the seriousness
of the behaviour and the circumstances of it, it is for staff to make a judgement as to which is
the most appropriate level of sanction for that behaviour and that specific child.

Itis most important that the sanction applied does not represent an “over-reaction” to the
behaviour. If there is any doubt, the member of staff should consult with a member of the senior
management team before applying the sanction.

Early Years

Teachers and early year’s practitioners speak to the children about their behaviour, using age-
appropriate language and try to help the children build an understanding about behaviour that
is appropriate at school. Children are reminded about the expectations for behaviour during all
activities using the Characteristics of Effective Learning to guide them. Children are praised and
given stickers.




Key Stage 1 and Key Stage 2

All children belong to one of four school Houses, Ruby, Sapphire, Emerald and Gold. Children
are able to earn their houses House Points by gaining for any exceptional behaviour or attitudes
around the school and in their learning.

The House Captains work with their Houses to encourage children to earn as many House
Points as possible so that they can win a team treat at the end of term.

Children will also work towards showing the Tividale Values and one child from each class will
achieve Gold and receive a certificate from a member of SMT. One of these children from each
class will also be chosen for eth Pupil of the Term Award at the end of each term.

Further support

Early and effective intervention and support has an important part to play addressing and
preventing poor behaviour. Whenever an on-going or serious behavioural issue is identified, it is
important that the pupilis supported in changing their behaviour. This will be done through a
range of strategies as listed below. Parents will be informed at an early stage and be invited to
work on a partnership basis with school to address the behaviours.

All behaviours, which warrant a yellow or red card, will be recorded on the school behaviour log,
SIMs. This will be monitored by the Assistant Headteacher for Inclusion on a weekly basis.

If a child is recorded on SIMs on a few occasions over a week parents will be notified by the
class teacher.

If the unwanted behaviour continues, the Assistant Headteacher for Inclusion will call a
meeting with parents and a Behaviour Tracker with targets may be put into place. This will be

monitored by the class teacher and the Assistant Headteacher for Inclusion for 2-6 weeks.
Parents will be kept up to date with progress on a weekly basis.

If the behaviour does not improve then other strategies such as an Individual Behaviour Plan or
support from the school Learning Mentor may be offered.

Other support strategies may include:
o Moving the pupil to the SEN Register for SEMH and involving Sandwell LA’s
Behaviour Support Team.
Through the Behaviour Support Team identifying and accessing appropriate outside
agencies to meet the pupil’s needs.
Through the Behaviour Support Team accessing additional funding to support the
pupilon a “one to one” basis.
In the most exceptional cases, identifying in conjunction with the relevant outside
agencies, an alternative educational provision to better meet the pupil’s needs.

In managing difficult or persistent behaviouralissues, it is important to work in partnership with
parents and that parents are involved on a positive and constructive basis. There is a much
greater chance that unacceptable behaviour can be addressed successfully if the child
understands that both school and home are working together on a consistent and mutually
supportive basis.

Supporting Self-Regulation and Positive Behaviour:

The Quality of our Relationships

1. Our relationships with each other are a key component in supporting pupils to understand
safe appropriate behaviours and healthy relationships.




2. Achieving good, solid, professional relationships with our pupils is crucial. To foster

successful, enabling relationships we need to:

¢ Actively build trust and rapport with pupils

¢ Have high expectations of all pupils. Being ambitious for our pupils demonstrates our
belief in them and supports them to succeed.

¢ Always treat each pupil with dignity and respect by communicating carefully and clearly in
a way that is accessible and appropriate.

e Consider the function of the behaviour; staff should ask themselves ‘why is the pupil
behaving in this way and what need is not being met?’

¢ |[dentify the strengths of the pupil. Identify these with the pupil and build on these
strengths if possible. Where necessary advocate for the pupil.

¢ Apologise if you make a mistake. You are modelling this for the pupils, and this will
support you to build trust and respect.

* Name and manage your own emotional reactions to pupils’ behaviour. Demonstrate
emotionally intelligent behaviour at all times. Seek help if you are finding it difficult to
manage your feelings about a pupil.

¢ Quietly but firmly hold appropriate boundaries.

e Work as a team to get it right for the pupil, hearing colleagues’ perspectives and offering
the same without judgement.

e Seek support from wider professional networks to problem solve behaviours that
challenge.

¢ \We are always respectful to pupils. We do not talk about them over their heads or in front
of other pupils.

¢ We are non-judgemental about pupil life experiences.

* We use behavioural data to inform interventions and planning for them.

If it is felt that a pupil’s behaviour is not being effectively managed or supported, it is essential

that individuals communicate this quickly to attract support from colleagues. Staff are aware

that this is a sign of professional strength.

Ongoing issues should be referred to the Head Teacher.

Other Behaviour Support

It should be recognised that there is not always an easy way to manage pupils who present
needs led behaviours which can, at times, be unsafe. Pupil needs, circumstances and context
will influence how staff respond to a situation and the level of danger/risk perceived. The
school expects that staff will make every attempt to de-escalate behaviours which are
potentially dangerous.

Staff are expected to communicate calmly with the pupil and present themselves in a
considered and controlled way. Any language used should be simplified and offer pupils
opportunities to deescalate.

Staff should offer, alternatives or ‘ways out’ where possible to support the pupil to de-escalate.
A healthy, trusting staff/pupil relationship is a key component when seeking to support a pupil
who has been triggered and is escalating. Other techniques used may consist of diversion,
distraction, reassurance, offering choices/time out, change of face, limit/boundary setting,
humour, identification of emotions, prompting, caring gestures, proximity, directive
statements.

Some pupils may be assigned a specific ‘My Safety and Support Plan’ (MSSP). Parent/carers will
be asked to contribute to the cocreation of the MSSP. MSSP’s detail the pupils needs and
associated behaviours. It details how the environment should be adapted and how staff should
communicate to best support to keep the pupil and others safe. The MSSP’s should be
available to all staff. MSSP’s will be reviewed on a termly basis and/or following a significant
incident.




All staff should seek to understand the underlying cause of a pupil’s behaviour and whether any
additional support is needed.

Physical Interventions

Sometimes it may be necessary to use a restrictive physical intervention to keep pupils and
others safe. This may happen if a pupil is about to hurt themselves or someone else. Any
restrictive physical intervention used should reduce the potential and actual risk.

Restrictive physical intervention (RPI) should only ever be used as a last resort, it should be
reasonable, proportionate, in the best interest of the pupil of a minimum amount of time. All
RPI’s should be recorded in the bound book within a 24-hour period (or as soon as practicable)
by the person who led the intervention. This system will be rigorously monitored throughout the
year. Reports should be ‘concluded’ (i.e., all participants have made their contributions) for
review within 2 working days of an incident.

Numbers of restrictive physical incidents are reported by the head teacher to the Governing
Body throughout the academic year.

Parent/carers will be notified if their child has required an RPI.

Staff are trained to use Crisis Prevention Institute (CPIl) techniques as the preferred positive
behaviour management and physical intervention strategy.

Suspension and Exclusion

Unless itis in respect of Health and Safety, i.e. the pupil’s behaviour is such that they are a
danger to themselves or others, behaviour should not normally be used as a reason for
exclusion from a lesson. At all times, we have a responsibility to be inclusive for all pupils on an
equal opportunities basis. The above intervention and support strategies are an integral part of
the inclusion process.

We do not wish to exclude any child from school, but sometimes this may be necessary.
Therefore, when all reasonable strategies have been attempted and have failed (including
internal sanctions and the application of any available support), exclusion is the next option for
the school.
Exclusions will occur if:

e Children repeatedly violate the Behaviour Policy

e Children seriously assault children or staff

e Children commit serious breaches of the Behaviour Policy

e Exclusions from lunchtimes will also be considered if children are repeatedly violating

the Behaviour Policy during this time.

Only the headteacher can suspend or permanently exclude a pupil. All suspensions and
exclusions will be reported to the Governing Body.

A post suspension meeting will be held, following the suspension, with the pupil and
parents/carers in order to reflect on the incident and actions taken by school. The meeting will
also be used to gain pupil and parent/carer views and on the pupils overall needs and to assess
if further intervention is required.

Alternative Provision/Managed Move

Where there are on going concerns about a pupil’s behaviour, discussions may include
consideration of a managed move process in order to initiate a process which leads to the
transfer of a pupil to another mainstream school permanently in order to improve their
behaviour.




Where interventions or targeted support have not been successfulin improving a pupil’s
behaviour, off site direction could be used to arrange a time-limited placement at an Alternative
Provision (AP).

Depending on the individual needs and circumstances of the pupil, off site direction to an AP
can be full time or a combination of part time support in AP and continued mainstream
education. A proposed maximum period of time will be discussed and agreed upon as part of
the planning phase between the school, the Ap and parents/carers.

Behaviour Which Occurs Outside the School Premises:
It may be necessary to sanction pupils for poor behaviour that occurs outside of school
premises, where itis reasonable to do so. This includes behaviour that:
happens online
occurs when taking part in any school-organised or school-related activity
occurs when travelling to or from school
could have repercussions for the orderly running of the school
poses a threat to another student

All cases relating to ‘behaviours outside the school premise’ should be reported to SMT for their
consideration prior to any action being taken.

Written by: Prem Dosanjh
Date: February 2024
Date adopted by Governors:
Next review: February 2027




Tividale Community
Primary School
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Tividale Values
Tolerance
I am respectful of SILVER
othersinthe way|
treat and speak to
them.
| use words that
are kind.
Integrity
I am always BRONZE
honest.
| am able to keep
my word and show
| can be trusted.
Versatility
| adapt positively
to change.
Icanworkina
variety of ways-
independently, in a
small group, ina
large group.
Independence
| take ownership of
my learning and
behaviour and
always try my
best.
| can make the
right choices.
Determination
I am focused in all
I do.
| am determined to
do my bestin
everything | do. Bronze Award Silver Award Gold Award
Ambition (certificate) (certificate) (See HT)
| have a positive
attitude in all that |
do.
| set myself goals
which help me get
better at learning.
Leadership
I am good at
listening and
communicating.
lam agoodrole
model for others.




Excellence

| have high
standards for my
behaviour and
learning.

| have a positive
attitude.

BEHAVIOUR CURRICULUM




Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Explicit teaching
of our Behaviour

Principles during
Ready to Learn

Ongoing
revision of
content

Recap of Behaviour
Principles —first
week back
PSGE/RHE/

Ongoing
revision of
content

Recap of Behaviour
Principles —first
week back
PSGE/RHE/

Ongoing
revision of
content

Week - 3 days Assembly time Assembly time

Introduction

At Tividale Community, we develop children’s character through our Behaviour Principles. In
order to build character, we define the behaviours and habits that we expect children to
demonstrate. We want to support our children to grow into adults who are responsible,
respectful, courageous, ambitious and proud individuals.

We believe that behaviour is a key part of this development and that, as children practise
behaviours over time, these become habits which positively shape how they feel about
themselves and how other people perceive them. As philosopher Will Durant states, “We are
what we repeatedly do. Excellence, then, is not an act, but a habit.” (1926)

Teaching the Behaviour Curriculum

The Behaviour Principles are taught explicitly during the first week in the Autumn term as part of
the annual ‘Ready to Learn’ week. Children should learn the content of this curriculum explicitly
so that they can recall the information and act upon it. At the start of each subsequent term, the
Behaviour Principles are revisited with children and will continue to be reinforced throughout
the year.

Teachers will also demonstrate these behaviours and ensure children have many opportunities

to practise these (particularly in the first few days of each term). For example, a lining up order
should be taught in the classroom but must be reinforced in different locations and times
throughout the school day e.g. at lunchtime or playtime. It is expected that all children will
know this content.

As Tom Bennett describes in ‘Running The Room’, the process for teaching behaviour explicitly
is as follows:

1. Identify the routines you want to see.

2. Communicate in detail your expectations.

3. Practise the routines until everyone can do them.

4. Reinforce, maintain and patrol the routines constantly.

It is essential that all staff know the details of our Behaviour Principles, teach it explicitly to
children and continuously maintain the high standards we set. By doing so, we support each
other to create a culture where individuals feel safe and are able to learn in an optimised
environment and where teachers are free to teach unimpeded.

Adaptations

While this curriculum is intended for all children, it will be applied differently in different year
groups depending on age and may be applied differently depending on individual’s SEND
needs. For example, children who have autistic spectrum conditions may find it very
uncomfortable to maintain eye-contact with adults. Sensitivity must be applied at all times
when teaching the behaviour curriculum.

Behaviour Principles




NB: This curriculum content must be covered in depth in Autumn 1 and revisited throughout the
year. Staff also have access to the Behaviour Blueprint which is an overview of our Behaviour

Policy.

Our Core Values & Example Behaviours

Children should understand, and be able to recall, our core values and be able to give examples
of behaviour (the behaviour examples can include, but are not limited to, the following):

Tividale Values

Tolerance

Integrity

Versatility

ndependence

Determination

Ambition

Leadership

Excellence

| am respectful
of others in the
way | treat and
speak to them.

| am always
honest.

| adapt
positively to
change.

| take
ownership of
my learning
and behaviour
and always try
my best.

lam focused in
alll do.

I have a
positive
attitude in all
that | do.

lam good at
listening and
communicating

I have high
standards for
my behaviour
and learning.

| use words
that are kind.

lam able to
keep my word
and show | can

be trusted.

Icanworkina

variety of ways-

independently,
in a small

| can make the
right choices.

lam
determined to
do my bestin
everything | do.

| set myself

goals which

help me get
better at

lam a good role
model for
others.

I have a
positive
attitude.

group, ina learning.

large group.

Our Rules

Children should understand, and be able to recall, the three rules and underlying principle for
these:

Golden Rule
“Treat others as you would like to be treated”
3 Rs
Be RESPECTFUL to all \

Be READY to learn Be RESILIENT

Staff should expand on the rules, as appropriate, to help children understand:

. If you respect someone, you usually have a good opinion of their character or ideas.
. If you are being responsible, it means being able to be trusted to do the right things that

are expected of you without supervision.
. If you are not ready to learn, or behaviour makes you or others unsafe, there are

consequences for this behaviour.

3. Moving Around the School

Children should understand that we use ‘fantastic walking’ when moving around the school and
that this means:

Facing forwards

Walking at a steady pace (e.g. not running/jumping on stairs)
Walking in a straight, single-file line

Walking with hands by your sides

Walking without talking

Walking on the left-hand side of corridors




Children should understand that we use ‘fantastic walking’ to keep everyone in school safe and
ensure any learning is not disrupted by people moving around the school.

4. Classroom Routines

Children should be taught that we expect STAR behaviour in every class and they should
understand, and be able to recall, what this means and what it looks like:

S - Sit Up, showing good attention.
T-Track the Speaker (staff should use their discretion in expectations for children with ASD or
additional

needs).
A - Ask & Answer Questions (i.e. passive behaviour is discouraged as children need to
participate).
R — Respect Others (i.e. not interrupting others, valuing contributions, not disrupting learning).

Children should understand that we use STAR behaviour to ensure everybody is learning and
able to learn without distractions.

Staff should expand on STAR behaviours by explicitly teaching, and persistently promoting, the
following routine behaviours so that children:

Know that they should line up without leaning against the walls while moving around
school.

Know the routine for entering the classroom and getting ready to work (both during start
of the day and after break/lunchtime).

Know where they sit in class during lessons.

Know the routine for handing out and collecting resources e.g. exercise
books/equipmentin the classroom.

Know where to hang up their coat in the classroom.

Know that they need and to look after any equipment used in the lesson.

Know that any deliberate damage to school equipment will result in a consequence.
Know how to put their hand up quietly to answer a question or participate in discussion
(i.e. no shouting out at any time).

Know that it is important to speak loudly and clearly in class when sharing answers so
that everyone can hear.

Know that when they want help from an adult, they raise your hand and wait quietly
unless the teacher has indicated otherwise.

Know that verbal answers should usually be given in full sentences e.g. Who was
Christopher Columbus? He was a famous explorer.

5. Manners

Children should be taught to use STEPS to politeness and to understand, and be able to recall,
what this means:

Sir/Miss —children know to address staff as sir/miss (either as a stand alone pronoun or
their surname).

Thank you - children know they should say ‘thank you’ when they receive something or

someone does something nice for them.

Excuse Me - children know they should say ‘excuse me’ if someone is in their way.

Please - children know they should say ‘please’ when asking for something.




Smile - children know they should be positive and upbeat when talking to each other
and adults (staff should use discretion in promoting this as some children, e.g. those
with ASD, find it difficult to smile.

Staff should expand on this by ensuring children:

Know that they should offer to let any waiting adults through a doorway before walking
through themselves.

Know that they should say ‘Good morning/afternoon Sir/Miss’ to adults if spoken to.
Know that it is polite to ask questions such as “How are you today, Miss?”, “Have you
had a good morning, Sir?”, “Did you have a good weekend, Miss?” or comment on the
weather.

Know that itis polite to give eye contact to the person they are talking to.

Know that it is important to show gratitude to others by thanking people for what they
have done for them.

Know that it is important to have good manners so that people act politely back to them.

Playtime Behaviour

Staff should explicitly teach these expectations so that children should:

Know that they must walk from their classroom to the playground quietly and sensibly.
Know that they must play safely without hurting anyone.

Know that they do not ‘play fight’ because they may hurt someone by accident.

Know that they must be kind by including people in your games and sharing equipment.
Know that someone who is kind behaves in a gentle, caring, and helpful way towards
other people.

Know that they must look after all playground equipment and put it away properly at the
end.

Know that they should not scream when playing together at playtime.

Know that, when called/when the whistle is blown, they must line up in their lining up
order quickly.

Lunchtime Behaviour

Staff should explicitly teach these expectations so that children should:
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Know where they line up for lunchtime when they are called.

Know that they should use a quiet voice in the dining room (promoting them to make
polite conversation using the talk topics on each table).

Know that they should always try to use a knife and fork correctly.

Know that they should not talk with their mouth full.

Know that they should finish what they are eating before leaving their seat.

Know how to use good manners during lunchtime, particularly when receiving food from
the school kitchen and talking to lunchtime supervisors.

Know that ‘good manners’ means saying ‘please’ when you ask for something and
‘thank you’ when you receive it.

End of Day Behaviour

Staff should explicitly teach these expectations so that children should:

Know that they must stay in a straight line while walking out to the playground.




Know that they must not go home until the teacher has checked that the correct adult is
picking them up. Know that these procedures are put in place to keep all children safe
at home time.

Know that they must stand quietly while waiting to be dismissed.

9. Behaviour Outside of School
Staff should explicitly teach these expectations so that children should:

Know that when they are wearing their school uniform they are representing the school
community and must always behave responsibly and respectfully towards each other
and our neighbours.

Know that they should be considerate of other people arriving and leaving school.

Know that being considerate means thinking about other people’s needs, wishes and
feelings.

Know that examples of being considerate on the way home include walking not running,
giving people plenty of space, using a quiet voice (not shouting).

Know that online behaviour, after school/in holidays, must be in line with the way we
expect children to behave in school.

Staff should ensure they follow the following principles to support good relationships.

Relentless Routines Visible Consistency, Relationships Matter Over & Above
Visible Kindness Recognition
STAR Restorative Daily Meet & Greets Recognition Boards
Praise In Public Approaches
Reprimand In Private
Scripted Conversations | First Attention for Best Parent Watching On Home Contact
Conduct My Shoulder




My Safety and Support Plan

My Safaty and Support Plan
The My Safety and Support Plan i i i plan that the
the help of staffi W potantisl crisia

This should be writtenin easy-to-understend language 5o thet al staff can jmplement
the plan and provide the person with the necessary person-centred, trauma-gensitive
care and support.

The plan's focus is to understand the person's history—their strengths, gifts, and
abilitiea; their friends, family, and people thet matter; the things that are important as
wallas tha nat ara likaly tolead be
[minimised and restrictive interventions avoided.

Each parson shauld have their own safsty and suppert plan aven if thair behaviour is
unlikely to escalate tocrisis, sinca tha plan helps staff to think shout parsonalising the.
‘care and SUppOrt they offer. The plan halps staff to ausid commen canfliots and triggers
that often
When staff behaviour, they can determine th
cantrad intarventions so that restrietive practicas ean ba avoidad.

When
that staff ins h. Any sgread and necessary
restrictiva interventions continus to take sccount of the person's immadiate neads and
wizhe: anzura that harm is minimized and to maintain tha individual's Cars,
Welfare, Safaty, and

The plan should ba a ‘e’ documant that is regularly Favisited to ancura that ataff
understand how ta provida good support ta tha percon. Tha plan must always ba
reviewad cfter a Crisis SVENt has couTed 50 that further appraaches canbe

imilar crisis svents from
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My My
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{What mattars mest to m right now, and in the immadista future: What makas for a good o
what keeps me safe and well; whst keepa me sctive, sngaged, and stimulated)

(What makes for s bad day; what o find unpleasant or distressing; what ol prafer to avoid)

Dafansive Lavel Directive Approaches.
(My| My

(Identify tha Dast ft'in tarms of the cars and support | nead ta minimiss the impact of
pravious s

pitating
trauma-sensitive)

isis Behaviour
(Crisia behaviour which ia Ukely to 0ause harm to self or othar
Risk Behaviour Leval
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The level of fisk to myself and/or athers is:

My prefarred strategies to minimise harm are:

use includle:

restrictiva i

Post-Crisis Support
Py fone aft -

Therapeutic Rapport

After a crisis event, | prefer to: ‘Support from staff shouid inciuge:




Graduated Response Pyramid

Tier 4

What - A behaviour or incident which puts
the pupil in immediate danger or at risk of
harm.

Who - HT/DHT/SENCo

Where next — Contact parent, CPI, LA
Inclusion support team, suspension,
exclusion, Alternative Provision/Managed
Move.

Tier 3

What - Persistent behaviours creating
learning barriers.

Who - Class teacher/SENCo/LA Inclusion
support team.

Where next — Meeting with parent/carer,
meeting with LA Inclusion support team,
PPEPSI meeting, PPE support, statutory
assessment for an EHCP.

Tier 2

What - low level recurrent behaviours which
disrupt learning consistently/frequently.
Who - Class teacher/LSA/P/SENCo/Learning
Mentor

Where next — Discussion with parent/carer,
Individual behaviour plan, learning mentor
support.

Tier 1 (Universal Offer)

What - low level behaviours e.g. work refusal,
fidgeting. No risk of harm or danger.

Who - Class teacher/LSA/P

Where next — reminders given, yellow card,
discussion with pupil — restorative approach.

This pyramid illustrates the types/severity of behaviours and the staff who should be dealing with
these and how.




